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Abstract
This paper investigates the representative characteristics of Jean Rhys' Wide Sargasso Sea, in an
attempt to explore the problems of its representation of the marginal class, its exploitation of
this class, and hence its misrepresentation. The purpose of this essay is to reclaim an
alternative understanding of the marginal class or the cultural "other" from the heavy-handed
clutch of Orientalism. In other words, it will engage itself in reclaiming an understanding of
these less powerful groups of people, in order to reconstruct their identity constructed by
Orientalism. For this purpose, it will use Franz Boas' anthropological analytical tools to
understand the "other" from their local contexts rather than from outside.

The question of the representation of the marginal class is a much-debated
issue in postcolonial criticism. This debate surrounding representation stems from
its politics. Representation is often politically motivated and stereotypical and can
unfairly reduce its subjects. Edward Said in Orientalism, labeling such
representation as "Orientalism," argues that this aspect of literary and other
representations creates and constructs the identity of their subjects, the marginal
classes of people, which not only erroneously misrepresents, but also contains
them permanently. Among other issues, what makes all marginal classes relevant
to Said's theory of Orientalism is first, their disadvantaged position in the power
dynamic; second, their experience of domination, oppression and subjugation;
and third, their apparent voicelessness or inability to speak.
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Said's theory of "Orientalism," which is premised upon the binaries of
West/East or colonizer/colonized, puts particular emphasis on power relations. In
fact, this binary is structured upon power relations: the powerful position of the
colonizer, and the powerless position of the colonized (880). Expanding on this
structure of colonizer/colonized, Said observes in "Representing the Colonized:
Anthropology's Interlocutors":
[F]ar from being a category that signified supplication and self-pity, "the
colonized" has since expanded considerably to include women,
subjugated and oppressed classes, national minorities, and even
marginalized or incorporated academic subspecialties . . . the status of
colonized people has been fixed in zones of dependency and
peripherality, stigmatized in the designation of underdeveloped, lessdeveloped . . . ruled by a superior, developed, or metropolitan colonizer
who was theoretically posited as a categorically antithetical overlord. In
other words, the world was still divided into betters and lessers, and if
the category of lesser beings had widened to include a lot of new people
as well as a new era, then so much the worse for them. Thus to be one
of the colonized is potentially to be a great many different, but inferior,
things, in many different places, at many different times. (207)

In this neocolonial setting, the all-encompassing trait of the signifier "colonized"
incorporates less powerful groups of people into its realm of marginality.
The purpose of this essay is to reclaim an alternative understanding of the
marginal class or the cultural "other" from the heavy-handed clutch of
Orientalism through a reading of Jean Rhys' Wide Sargasso Sea. In other words, it
will attempt to reclaim a less powerful group of people from misrepresentation in
order to reconstruct their identities. For this purpose, it will also use Franz Boas'
anthropological analytical tools to understand the "other" in their local context.
Although at first glance, Boas and Said might seem antithetical, the two thinkers
will be brought together for my purpose.
Since Boas' methodology is centered on a local context, rather than outside,
the result characteristically challenges Orientalism, which is "premised upon
exteriority" (875). Said's formulation is indicative: "all of Orientalism stands forth
and away from the Orient: that Orientalism makes sense at all depends more on the
West than on the Orient" (876). What makes Boas crucial for this project of
reclamation is his recognition of the importance of "critical self-reflection" in the
process of interpreting the "other." Boas realizes that his method is not devoid of
complexity, and recognizes that in the process of attaining an understanding relative
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to a particular context, there is a possibility that the observer's own standard
of judgment could involve him in critical judgment that he has learned to appreciate
through socialization and cultural orientation. Boas further cautions that no culture
should be thought of as superior or of absolute value, and that the choice of any
standard of judgments is arbitrary, being based upon the observer's own
socialization and cultural orientation. While such critical self-reflectiveness better
equips us to approach the "other," it also informs us about related complexities.
For this project, I am particularly interested in Jean Rhys' Wide Sargasso
Sea. The distinctive Caribbean cultural contexts of this text will not only be
useful in exploring the cultural codes represented by the author, it will also test
the applicability of Boas' method outside the domain of anthropology. Because of
Rhys' representation of the distinctive cultural codes manifested by natives, they
inescapably fall prey to Orientalism's "othering." This is because anything that is
an aberration of the normative standard of Western civilization is an Oriental
"other." So the choice of this text is determined by the distinctive cultural codes
of a marginal class of people and the way their distinctiveness ties them to the
politics of Orientalism.
Wide Sargasso Sea is a prequel based on the character of Rochester's Creole
Jamaican wife, Bertha, in Charlotte Bronte's classic novel Jane Eyre. It is widely
known that in her fascinating text, Rhys makes an attempt to give voice to this
almost mute female character of Bronte's novel. However, critics, like Carl Plasa,
have alleged that, in the process of giving voice to Rochester's enigmatic wife in
Wide Sargasso Sea Jean Rhys, in return, silences the native black characters (84).
But it is to be doubted if Rhys intentionally or driven by political motive has
undermined the natives' voice. Rather, it could be that it was the problem and
complexity of understanding and representing the cultural "other" that made
Rhys fail to give voice to the black characters. Antoinette, the protagonist,
represents Rhys' dream and struggle to unite with the culture "other": "I dreamed
that I was walking in the forest. Not alone. Someone who hated me was with me,
out of sight" (26). But because of cultural differences and the history and
experiences of slavery, this dream is a dream almost impossible to fulfill. It could
be said that Antoinette also resembles the vexed position of Franz Boas'
anthropological field worker subjected by her own ideological disposition and
cultural contexts. Although she aspires to attain an understanding of the "other,"
because of her critical position, that understanding is difficult to attain:
The field worker must try to set aside all a priori assumptions, try to
adapt herself as much as possible to the way of thinking and feeling of
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the people she was studying, try to divest herself of the opinions and
feelings determined by her own culture. This could never be
accomplished fully, as one cannot speak from any position other than
one's own. However, that position is revisable, so long as one attends
carefully to the lives and speech of the other and opens a space in which
the other can tell her own story in her own way. (Hutchinson, 72).

Nonetheless, one of the major problems in this text is that there is very little space
in which the "other" can speak. Or as Boas has it there is little space for her to
"tell her own story in her own way." Rather than reading this as acknowledging
the inevitable silencing of black voices it should be read as Rhys' struggle to
reclaim the "other" because of her socio-cultural and political relationship with
the slaves. In fact, Wide Sargasso Sea reflects Rhys' partial knowledge and
understanding of blacks and the Creole that plays a part in making the novel a
neo-colonial text. No wonder that this text, in its representation of the character
of Antoinette, resonates with the complexity and the consequent frustration that
are emanated from the inability to be associated with the "other."
By positing Antoinette in juxtaposition to Rochester in their treatment of
the cultural "other," this text underscores the differences between a colonialist
outsider and an outsider who resides among cultural "others," embodying a desire
to assimilate, and share certain similar cultural codes, yet struggling to reach the
"other." Criticizing the effect of slavery, or any other form of colonization, Wide
Sargasso Sea points out the difficulties of reconciliation, in the post-emancipation
period. Or to put it differently, colonization or any history of domination and
oppression is a Wide Sargasso Sea which is difficult to bridge.
Boas theorizes that it is only through shared and similar experience that
one can attain a sense of the "other" (Hutchinson). Through the character of
Antoinette, one can argue, Rhys attempts to fulfill her desire to reach for the
"other." In this difficult task, the portrait of Antoinette reminds us of Boas'
methodology, and at the same time represents the troubled position of an outsider
subjected by a colonial disposition.
Wide Sargasso Sea is equipped with multiple narrative voices. The
narratives shift between Antoinette, the Creole white female protagonist, and
Rochester, her European white counterpart. However, the black characters suffer
from limited access to the instrument of narration, and thereby, are deprived of
the chance to represent themselves or their "others." They are spoken of, or
represented from the point of view of Antoinette and Rochester.
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This text is full of racial tension. There are three racial groups: the white
European Rochester, the Creole Antoinette and the black ex-slaves. Much of the
tension, alienation and consequent problem of stereotypical representation
emanate from their lack of knowledge or understanding of each other. Rochester
comments about his wife Antoinette, "she was a stranger to me, a stranger who
did not think or feel as I did" (93). He also comments later: "I don't understand
you. I know nothing about you, and I cannot speak for you" (171). Yet Rochester
recklessly continues to speak for the "others."
That the unknown "other" is also an object of fear and suspicion to the
outside observer Rochester is suggested in Antoinette's remark: "[Coulibiri] is not
for you and not for me. It has nothing to do with either of us. That is why you
are afraid of it because it is something else" (130). This fear is evident in
Rochester's own narration:
it seemed to me that everything round me was hostile. The telescope
drew away and said don't touch me. The trees were threatening and the
shadows of the trees moving slowly over the floor menaced me. I had
felt it ever since I saw this place. There was nothing I knew, nothing to
comfort me (149).

The black obeah woman, Christophine, is particularly an object of fear to both
Antoinette and Rochester. At the outset of the text, in many respects, Antoinette
resembles Rochester's colonialist disposition in her treatment toward the "other,"
because at this state, she is unable to completely discard her colonial ideological
subjectivity. Her celebration of the image of "The Miller's Daughter" is one of
many evidences of this claim. In this sense, the narrators of Wide Sargasso Sea
represent the problem of understanding and representing the cultural "other,"
that Boas himself acknowledges as a problematic process: "[setting aside all a
priori assumptions, which is the precondition for understanding the cultural
"other"] can never be accomplished fully, as one cannot speak from any position
other than one's own" (Hutchinson, 71-2). They embody Boas' awareness of the
vexed position of any outsider who seeks to represent the cultural "other."
Although Antoinette treats Christophine as her surrogate mother and
expresses a desire to be like her, she is unable to overcome the fear of the
unknown. This is grotesquely exposed in this narration when Antoinette
objectifies her as a practicing obeah:
Yet one day when I was waiting [at Christophine's room] I was suddenly
very much afraid. The door was open to the sunlight, someone was
23
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whistling near the stables, but I was afraid. I was certain that hidden in the
room . . . there was a dead man's dried hand, white chicken feathers, a
cock with its throat cut, dying slowly, slowly . . . No one had ever spoken
to me about obeah _ but I knew what I would find if I dared to look.
Then Christophine came in smiling and was pleased to see me. Nothing
alarming ever happened and I forgot, or told myself I had forgotten (31).

Rochester, for his part, describes Christophine as an "evil old woman." She is
often compared to a "shadow" (73) by him, suggesting his incomprehension of
her, and at the same time, the fear associated with such a lack of understanding.
In order to overcome their fear, the narrators of Wide Sargasso Sea attribute the
unfamiliar "others" with stereotypical renderings that reflect and reinforce the
colonial agenda.
Both Antoinette and Rochester try to overcome their fear by racializing each
other's group using familiar and stereotypical languages. While the use of familiar
and stereotypical language is employed to attain a cognitive sense of the "other,"
ironically it perpetuates the gap between the speaker and the subject. These
languages are embedded with value judgments that serve the purpose of the
speaker, while misrepresenting and containing its subjects. In his attempt to
understand the "unfamiliar" Antoinette, Rochester addresses her using the familiar
name, "Bertha;" she is also his "mad girl on the attic" from Jane Eyre's enigmatic
character (166). While this process of naming reflects Rochester's attempt to render
the unknown with lingo familiar from popular western novels, such a process is also
used to transport her from an unfamiliar "other" to a familiar territory. This is only
the beginning of his containment process, which ends in the attic of Thornfield
Hall in England, where he literally imprisons her later in the novel.
Antoinette, similarly, relies on stereotyped discourse of popular English
novels to attain an understanding of Rochester and his English heritage. The
following narration is relevant in this context:
[Antoinette] often questioned me about England and listened
attentively to my answers, but I was certain that nothing I said made the
difference. Her mind was already made up. In some romantic novels, a
stray remark never forgotten, a sketch, a picture, a song, a waltz, some
note of music, and ideas were fixed. About England and about Europe. I
could not change them and probably nothing would. Reality might
disconcert her, bewilder her, hurt her, but it would not be reality. It
would be only a mistake, a misfortune, a wrong path taken, her fixed
ideas would never change. (94).
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Not only does this evidence reveal the limitations of preconceived knowledge, it
also shows the effect of stereotypical renderings in popular discourses. Because of
his experience in Coulibiri, Rochester becomes disconcerted and bewildered when
he observes the reality in a foreign place that does not conform to his
preconceived ideas about that place. However, the fact is that the permanence of
ideology constructed over the years through popular discourse determines how
one perceives an unknown "reality." In such case, "reality" is no longer "Real" or
even reflectively so; it is predetermined.
This notion is more notoriously evident in relation to the black characters,
as the most stereotypical representation is imparted in relation to them. To
Rochester, the servant Hilda who laughs all the time, is "stupid," Baptiste is "a
half savage boy," and Christophine's language is "horrible." Such rendering is
perniciously oppressive to the natives' identity, since they do not have the weapon
of resistance, and the narrative voice with which to counterattack or even defend.
The only audible voices available are Daniel's ambiguous and controversial letter,
and Christophine's verbal confrontation with Rochester. While Daniel's letter
remains an object of suspicion to the reader, Christophine's fiery dialogue has
been overpowered and abruptly curtailed by the mechanics of narration by the
colonial narrator, Rochester: "[S]he walked away without looking back" (161).
As Carine Mardorossian's observes in "Shutting up the Subaltern":
That Rochester echoes Christophine's words during their talk does not
signify that he is absorbing them or being invaded by her culture.
Considering his expeditious dismissal of her, he rather seems to act as an
obstructing surface from which Christophine's words bounce back
unheeded. In fact, it is precisely when Christophine's free will and
resiliency explode in Rochester's face that her powers are the most
limited: he "no longer felt dazed, tired, half hypnotized, but alert and
wary, ready to defend [him]self" (158) and appeals to the "Letter of Law"
to subdue the black nurse he can at last identify as an opponent. (1079)

Benita Parry notes about the silencing of Christophine that: "when the novel
transfers to England, Christophine must leave the narrative, for there her craft is
outlawed, which is why after making her statement, she walks away, without
looking back" (250). The cultural difference between Rochester and Christophine
is underscored here, as he "act[s] as an obstructing surface from which
Chritophine's words bounce back unheeded" (Mardorossian 1079). Driven by
the anxiety associated with the lack of comprehension and familiarity, Rochester's
only escape is to subdue her using familiar language.
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These readings recall Edward Said's discussion in Orientalism about the
permanence of the constructed identity, through the Orientalist discourse of
containment and the violence related to it. It is at this juncture that Franz Boas'
anthropological analytical tool becomes necessary to reclaim an alternative
understanding of the cultural "other." According to Boas, a culture should be
understood on its own terms, as having developed within particular
circumstances, with its own specific histories and standards of judgments
(Hutchinson 66). The "particular circumstances" and "specific histories" that
Boas emphasizes, if considered in the context of this text, refer to the experience
of slavery of natives. The division, alienation, and lack of understanding among
them emanate from this experience. In other words, the reason natives'
characteristics and behaviours are foreign and alien to others _ specially to
Rochester and Antoinette _ is because they are "different," for each of them has
his or her own experience of slavery and its history. The natives' 'anomalous'
characteristics and behaviours are foreign and unfamiliar to the narrators, because
they are "different" people with specific experiences.
It seems reasonable at this point to recount some of the distinctive
behaviours and characteristics of the black characters, in an attempt to unveil the
cultural codes that emanate such distinctness. The porter Emile, who is a native
of the island, doesn't know how old he is. This is strange to the outsider,
Rochester, and the porter Young Bull. Based on this characteristic, outsider Young
Bull tries to show that the people of Massacre are not civilized. He says, "[Emile]
don't know how old he is, he don't think about it. I tell you sir these people are
not civilized" (68). Noticeably, "civilization" is a universal category based on
which these people are being judged, measured and labeled. If any individual or
group does not meet the categories and cultural codes of "civilization,"
automatically a negative connotation is inscribed. Such disposition is implied
specifically perniciously in relation to the black characters. This is exemplified
when after colliding with Rochester, the servant Bertrand doesn't say "a word of
apology" (72). Hilda is characterized as rude and stupid, because she giggles very
loudly all the time (90). Amelie, who fights back against Antoinette's physical
assault, is frightened and pacified by Christophine's threat of bellyache from
which it is inferred that she is superstitious. Christophine doesn't believe in
husbands. She gives birth to three children, "each one from a different father"
(110). She believes that it is "bad to sleep in the moonlight when the moon is
full" (83). Furthermore, these people are not regulated by common law. From
such representation, it is assumed that they are unruly, promiscuous and
superstitious.
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But these distinctive behaviours and characteristics are specific to these
people, their history, experience and cultural codes. Hence, these people need to
be understood on their own terms, rather than seen from universal categories. If
seen through such a Boasian lens, Hilda's giggle can be interpreted differently. As
Antoinette argues in her conversation with Rochester:
Sometimes she'd smile a sweet childish smile, sometimes she'd giggle
very loudly and rudely, bang the tray down and run away.
'Stupid little girl,' I'd say.
'No, no. She is shy. The girls here are very shy.' (90)

Similarly, Christophine's threat of bellyache, Amelie's belief in 'supernatural
power' and their apparent 'superstitious' behaviours can be read as processes of
maintaining order and discipline on their own terms. The example of
Christophine's threat of bellyache, in response to Amelie's 'seductive' smile
towards Rochester, can serve as evidence of restoring order on their own terms:
Amelie looked at me sideways and smiled.
Christophine said in a soft voice, "Amelie. Smile like that once more,
just once more, and I mash your face like I mash plantain. You hear me?
Answer me, girl.'
'Yes, Christophine,' Amelie said. She looked frightened.
'And too besides I give you bellyache like you never see bellyache.
'Perhaps you lie a long time with the bellyache I give you. Perhaps you
don't get up again with the bellyache I give you. So keep yourself quiet
and decent. You hear me?'
'Yes, Christophine,' Amelie said and crept out of the room. (102)

Boas' formulation, stated above, supports the claim that in modern society
"actions opposed to the ethical code are checked by society, which holds every
single person responsible for his actions." But in many distant societies "there is
no such power. The behavior of an individual may be censured, but there is no
strict accountability, although the fear of supernatural punishment may serve as
substitute" (Boas-227). This is what might be taking place when Christophine's
"supernatural" power performs the function of authority to maintain order in the
community. If the history and experience of slavery are considered, then Amelie's
sexually 'immoral' act can also be read differently than what it appears to be
ostensibly, for it is well-known how female slaves were often used as sexual objects
by their white masters. In many cases, young female slaves would perform the
role of sexual objects. Similarly, the obeah woman Christophine can be
understood from the point of view enunciated by Kamau Brathwaite: "obeah was
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associated in the [white] Jamaican/European mind with superstition, witchcraft,
and poison . . . [whereas] in African/Caribbean folk practice, where religion had
not been externalized and institutionalized as in Europe, the obeah-man [sic] was
doctor, philosopher, and priest" (qtd. in Mardorossian 1079).
Even though Antoinette lives surrounded by native black characters, she does
not have a complete understanding of these people. In fact, she only has partial
understanding about the community. The following narration supports this claim:
The girls from the bayside who sometimes helped with the washing and
cleaning were terrified of [Christophine]. That, I discovered, was why they
came at all _ for she never paid them. Yet they brought presents of fruit
and vegetables and after dark I often heard low voices from the kitchen.
(21)

Just because Christophine does not pay the girls, Antoinette, our narrator,
assumes that they are terrified of her. She is only partially correct in believing
that the girls are terrified, but this is not everything. The act of bringing flowers
and vegetables can also refer to their sacrifices and offerings to the supernaturally
powerful Christophine. This assumption is validated later in the text through the
chapter "Obeah" in Rochester's book, The Glittering Coronet of Isles (107).
Christophine is portrayed as if she is an outcast who does not show any solidarity
with the rest of the black community. But her aloofness from the black
community can also indicate the community's reverence toward a priest-figure.
Although Antoinette has partial understanding or half-knowledge of the
black characters, she definitely has better knowledge or understanding of them
than Rochester. What separates Antoinette from Rochester in relation to the
black community is her willingness to be part of it. In fact, Wide Sargasso Sea
demonstrates Antoinette's struggle to attain a complete understanding of the
"other." She aspires to be part of them, as is exemplified through her strong bond
with Christophine, and as is further illustrated by her strong urge to become
friends with Tia. She laments to Rochester that:
It was a song about a white cockroach. That's me. That's what they call
all of us who were here before their own people in Africa sold them to
the slave traders. And I've heard English women call us white niggers.
So between you and I often wonder who I am and where is my country
and where do I belong and why was I ever born at all. (102)
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Because of the history and experience of slavery, Antoinette is either denied
access to the black community or she is not trusted. Again, slavery is the issue
that functions as an obstacle to assimilation. But ironically, because of the history
of slavery, she also becomes victimized by the experience of racial "othering" from
the ex-slaves' community. This experience enables her to relate to the black
community more intimately than Rochester. This notion conforms to the Boasian
emphasis on "similar and shared experience." On the other hand, Rochester as a
white European figure who has never experienced oppression or subjugation
represents the ideology of the colonizer, arrogantly engaged in the mission to
defeat and contain the unfamiliar "other."
The differences between Rochester and Antoinette are further illustrated in
the following scene, where his ignorance, coupled with his tendency to
superimpose his ideology, is exposed grotesquely:
Her coffee is delicious but her language is horrible and she might hold
her dress up. It must get very dirty, yards of it trailing on the floor.
'When they don't hold their dress up it's for respect,' said Antoinette.
'Or for feast days or going to Mass.'
'And is this a feast day?'
'She wanted it to be a feast day.'
'Whatever the reason it is not a clean habit.'
'It is you who don't understand at all. They don't care about getting a
dress dirty because it shows it isn't the only dress they have. Don't you
like Christophine?'
'She is a very worthy person no doubt. I can't say I like her language.'
'It doesn't mean anything,' said Antoinette.
'And she looks so lazy. She dawdles about.'
'Again you are mistaken. She seems slow, but every move she makes is
right so it's quick in the end.' (85-6)

Antoinette's embodiment of Boas' approach is evident in this conversation where
she demonstrates his point of view: "The field worker must try to set aside all a
priori assumptions, try to adapt herself as much as possible to the way of thinking
and feeling of the people she was studying" (Hutchinson, 72). In the process, she
tries to compensate for Rochester's misunderstanding by performing as a
mediator between him and the black characters.
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A number of "experiences" gradually enables Antoinette to merge with the
black characters. Her childhood experience of racial "othering" from the ex-slave
community is one such experience. Rochester's stealing her name is also
reminiscent of the workings of slave owning. As Sandra Drake observes; "The slaves
lost their African names, and often took the surname of their owners . . . Rochester
goes a step farther, and seeks to remove Antoinette's given name too (198). Her
marriage with Rochester is an instance of colonization under a new disguise, for it
is evident that he marries her for property. With the aid of the institution of
marriage, he tries to contain, subdue, and finally transport and translate her into
the Mad Woman in the Attic1. It is only after she experiences similar oppressions by
Rochester that Antoinette acquires a better understanding of the "other."
Antoinette reacts to such domination exactly the way she has learned to
from the black characters: she sets fire to the house. The term "house" is a trope
for containment and capturing. The colonized _ both the black characters at
Coulibiri and later, Antoinette in England _ respond to such domination by
burning the house down. In other words, Antoinette is finally capable of
grasping the form of subversion the ex-slaves had taught her when they burnt the
"house" of Coulibiri. The experience of containment and subjugation at
firsthand has given her a moment of enlightenment. It is only then that it is
possible for her to leap toward the image of her native childhood friend Tia for
complete unity.
Antoinette's physical death should not be read as her defeat or failure;
rather, it is a triumph for her to be able to reach across the wide Sargasso Sea.
Sargasso Sea symbolically refers to the cultural differences, and related distances
between natives and our male and female protagonists. Drake's telling
articulation regarding overcoming these differences only reinforces the claim:
"the novel reads as victory over death itself by changing the cultural belief system
from a European to an Afro-Caribbean one" (205). In this spiritual and
intellectual journey Antoinette resonates with echoes of Jean Rhys' unfulfilled
dream to reach for the "other": "I was curious about black people. They
stimulated me and I felt akin to them. It added to my sadness that I couldn't
help but realize they didn't really like or trust white people _ white cockroaches
they called us" (qtd. in Plasa 82). As Judie Newman has also noted, this is a
"dream to take flight into the heaven of a different culture" (25). In this
intellectual and spiritual journey of enlightenment Franz Boas shows Antoinette
ways to reach home. In other words, Antoinette deploys the Boasian method to
attain an understanding of the "other."
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Antoinette's life-long struggle, and then finally her figurative leap toward
the image of the "other," indicates that understanding and consequent alliance is
an arduous process, which requires "similar and shared experience." Unless and
until the outside observer suffers similar experience and life-style, this
understanding can only be attained in an allegorical dream.
Antoinette embodies the vexed position of any outsider who seeks to
represent the cultural "other". Rochester, on the other hand, similar to Said's
Orientalist outside observer, arrogantly represents the cultural "other," without
any substantial understanding. He translates them into his own language,
superimposing his own ideological map upon their lives. In the process of
understanding, interpreting and representing the unfamiliar "other," he
translates their cultural codes into his own familiar language; language that is
meaningful to and for his "civilized" group. Said's construction in Orientalism is
suggestive:
All of Orientalism stands forth and away from the Orient: that
Orientalism makes sense at all depends more on the West than on the
Orient, and this sense is directly indebted to various Western techniques
of representation that make the Orient visible "there" in discourse about
it. And these representations rely upon institutions, traditions,
conventions, agreed-upon codes of understanding for their effects, not
upon a distant and amorphous Orient. (876)

According to Orientalism, the understanding of the cultural "other" is based upon
the cultural codes of the Orientalist observer, rather than the Orient. In such a
case, reality is constructed through the rhetoric of representation from "outside."
But for Boas, culture should be understood from within, a perspective that is
unlike that of Said's Orientalist outside observer.
In conclusion, it seems important here to emphasize on Boas' connections
with Said's postcolonial debate on representation. Boas is relevant here in a
number of ways. His emphasis on "history" clearly directs us to the history of
colonialism, which has been underscored in this paper through the division
between Antoinette and the native black characters and how it has been difficult
for her to bridge the gap that emanates from such a historical backdrop.
Boas' relation with postcolonial debate on the problem of representation is
marked by his emphasis on history, problems of classification, and his idea of an
inauthentic and incoherent cultural "self." A brief discussion of these premises
will explain the connection between Boas' and Said's thoughts.
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Although the history of colonialism is a significant cause for the distinctive
characteristics of the natives, it is in no way limited to colonialism. History goes
back to phenomena preceding colonialism. And this history is plural, consisting
of distinctive, dissimilar factors. It would be a mistake, if one attempts to make
holistic sense of the cultural "other" based solely on their history. George
Stocking summarizes Boas' stance on history in The Shaping of American
Anthropology 1883-1911 thus:
Since the "physiological and psychological state of an organism at a
certain moment is a function of its whole history," appearances were
frequently deceptive: "The outward appearance of two phenomena may
be identical, yet their immanent qualities may be altogether different."
Indeed, "the historical intricacy of the acting causes" was so complex in
the realm of ethnology that "the development of similar ethnological
phenomena from unlike causes" was "far more probable" than its
alternative.
Historical processes, furthermore, did not move in lockstep: different
aspects of human life were affected in different ways by different
historical and developmental processes. (4)

History in the Boasian sense is not only plural, but also constituted by borrowed
elements, elements that have affected human life during migration. One remark
from Stocking drives the point home: "like effects do not necessarily have like
causes" (2).
While a Boasian view explains why it is difficult for an outsider like Rhys
to understand the cultural "other," it also contributes to the debate on
"representation." It challenges Orientalists' constructed identity of containment
and permanence, and warns us about the shifting nature of any cultural identity.
Boas gives us a method of interpretation, but he also points out the complexity
associated with that methodology. Having said all this, it can be argued that
whatever is not represented in Wide Sargasso Sea should be considered as a
ramification of the complexities of understanding the "other," which emanates
from complex historical processes. If Wide Sargasso Sea is unable to give voice to
the black characters, this is because it is unable to reclaim the "other" from its
realm of complexities. Although a Boasian approach prepares us to understand
the "other" in order to represent them more effectively than the Orientalist
outsider Rochester, because of the nature of historical complexities _ histories of
colonialism, slavery, migration and so on _ it will always be difficult to reclaim
anything pure or authentic.
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Notes
1

Wide Sargasso Sea is a prequel to Bronte's famous novel Jane Eyre. The
Mad Woman in the Attic refens to Jane Eyre's enigmatic character Bertha
who was locked up in the attic in England by Mr. Rochester. It is also the
title of the widely acclaimed feminist work Mad Woman in the Attic by
Gilbert and Gubar.
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Abstract
This paper is an attempt to read Jhumpa Lahiri's The Namesake in the light of Stuart Hall's
essay on "Cultural Identity and Diaspora". Hall begins his essay saying that identity is not as
transparent or unproblematic as we think it to be and this paper aims to show how the
discovery of one's identity is indeed an intricate process, one that is always necessarily
complex. When an individual straddles the boundaries of two cultures, as does Gogol
Ganguli, the protagonist of The Namesake, the task becomes even more complex and
problematic, being grounded in issues of memory, tradition, and family expectations.
Throughout the novel, we see that Gogol remains captive to his conflicted identity _ is he
Indian or American?- although there is the merest hint at the novel's end that he may choose
one identity over the other. His trajectory suggests that, for the second generation Indian_
American at least, refusing to choose one identity over the other, which might mean complete
renunciation of either Indian_ness or American_ness, troubles one's negotiation of identity.
Whereas Gogol's mother, Ashima, as a first generation Indian_American, is able to negotiate a
hyphenated subjectivity because she has an original identity as a starting point, Gogol is
'always_already' in crisis due to his birth on 'foreign' soil. This paper throws light on how
Lahiri uses Gogol's name to show the duality of immigrant experience and thus explain what
Hall meant by diaspora experience when he said that, "diaspora experience is defined by …
the recognition of a necessary heterogeneity and diversity, by a conception of 'identity' which
lives with and through, not despite, difference; by hybridity."

This paper is an attempt to read Jhumpa Lahiri's The Namesake in the light of
Stuart Hall's essay on "Cultural Identity and Diaspora." Hall begins his essay saying
that identity is not as transparent and unproblematic as we think it to be. Instead of
thinking of identity as an already accomplished fact, we should think of it as a
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product, which is never complete, and is always in process, always constituted
within, not outside, representation. Hall defines "cultural identity" to be a matter of
"becoming" as well as "being" (Hall, qtd in Colonial Discourse and Post-Colonial
Theory, 1993: 394). Cultural identity belongs to the future as much as to the past. It
is not something that already exists, transcending time, place, history, and culture.
Cultural identities come from somewhere, have histories. But, like everything that is
historical, they undergo constant transformation (Hall, qtd in Colonial Discourse
and Post-Colonial Theory, 1993: 394). The question of identity is always a difficult
one, but especially so for those who are culturally displaced, as immigrants are, or
those who grow up in two worlds simultaneously, as is the case for their children.
Jhumpa Lahiri says, "for immigrants… the loneliness, the constant sense of
alienation, the knowledge of and longing for a lost world, are more explicit and
distressing than for the children. On the other hand, the problem for the children of
immigrants _ those with strong ties to their country of origin _ is that they feel
neither one thing nor the other" (Lahiri, qtd in "Jhumpa Lahiri on her debut novel.
An interview with the author"). This paper aims to show how the discovery of one's
identity is an intricate process, one that is always necessarily complex. When an
individual straddles two cultures, as does Gogol Ganguli, the protagonist of The
Namesake, the task becomes even more complex and problematic, being grounded
in issues of memory, tradition, and family expectations.
The issues of names and identity are presented at the beginning of The
Namesake. As Ashima's (Gogol's mother) water breaks, she calls out to Ashoke,
her husband. However, she does not use his name because this would not be
proper. According to Ashima, calling one's husband by his name is "not the type
of thing Bengali wives do… a husband's name is something intimate and
therefore unspoken, cleverly patched over" (Lahiri, 2). From this statement we are
shown how important privacy is to Bengali families. Bengali children are given
two names: one is "daknam", that is, pet name, used only by family and close
friends, and the other is "bhalonam" that is used by the rest of the society. At
birth, Gogol is given a pet name as his official name because his official name,
sent in a letter from his great grandmother in India, gets lost in the mail. Upon
entering kindergarten, Gogol is told by his family that he is to be called Nikhil,
his "bhalonam", by teachers and the other children at school. Gogol rejects his
proper name and wants to be called Gogol by society as well as his family. This
decision made on the first day of kindergarten school causes him years of distress
as it was also his first attempt to reject a dual identity.
The Namesake records the plight of Gogol's desperate attempt to change his
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identity by renaming himself from Gogol to Nikhil and thus helps us to
understand Stuart Hall's definition of diaspora identities as "those which are
constantly producing and reproducing themselves anew, through transformation
and difference" ( Hall, qtd in Colonial Discourse and Post-Colonial Theory, 1993:
402). As Gogol grows older, his name becomes the troubled border between what
he is and what he wants to be. Thus, before he leaves for Yale, Gogol rejects his
identity and decides to reinvent himself by a legal deed as Nikhil, his parents'
chosen "bhalonam" for him. Gogol's act of renaming himself from Gogol to Nikhil
explains his urge to assume an American persona in order to blend into mainstream
American society. It is as Nikhil that he embarks on his adult life, as Nikhil that he
loses his virginity at a party and as Nikhil that he begins to have relationship with
white American women, keeping his private life secret from his parents:
by the following year his parents know vaguely about Ruth.
Though he has been to the farmhouse in Maxine twice, meeting
her father and her stepmother, Sonia, who secretly has a boyfriend
these days, is the only person in his family to have met Ruth…His
parents have expressed no curiosity about his girlfriend. His
relationship with her is one accomplishment in his life about
which they are not in the least bit proud or pleased (Lahiri, 116).
Thus as Nikhil, he becomes a part of the mainstream, and not at all a hyphenated
American. On the surface, he lives a life that is not that different from those of
his fellow American students, yet the name Gogol still has a hold over him. He
dreads his visit home and his return to a life where he is known as Gogol. Gogol
is not just a name to him; it signifies all his discomfort to fit into two different
cultures as he grew up. Being away from home at college makes it easy for Gogol
to live as Nikhil in American society. He does so happily for many years,
detaching himself from his roots and his family as much as possible.
Chanchala K. Naik quotes Kellner as saying that "one can choose and
make, and then remake one's identity as fashion and life possibilities change and
expand" (qtd. in Chanchala K. Naik, " The Identity and The Social Self"). But by
choosing and remaking one's identity as Gogol did, one is always anxious about
the recognition and validation of that identity by others. After remaking himself
as Nikhil, Gogol relishes the moments when he encounters people who have
never known him as Gogol. The irony, of course, is that the reader, as well as the
novelist herself, have invested too much in the significance of his name and can
seldom think of him as anyone but Gogol. In other words, the readers as well as
the novelist fail to recognize him as Nikhil. Moreover, he reasons that by
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changing his name from Gogol to Nikhil, he can shed some cumbersome
ties to the past. What Gogol does not realize is that his pet name, Gogol, is more
than simply the product of his father's obsession with the Russian author Nikolai
Gogol. He is named Gogol, rather, in memory of a train accident in which his
father nearly lost his life. Throughout most of his childhood and early adult years
Gogol experiences little intimacy with his father and his traditional ways, and
perceives his father's name choice to be the greatest burden he must bear. When
Gogol's father finally explains the significance of his name to Gogol, it becomes a
way of bridging the gap between father and son, as well as his lack of
identification with his Bengali heritage:
Gogol listens, stunned, his eyes fixed on his father's profile.
Though there are only inches between them, for an instant his
father is a stranger, a man who has kept a secret, has survived a
tragedy, a man whose past he does not full know. A man who is
vulnerable, who has suffered in an inconceivable way. He
imagines his father, in his twenties as Gogol is now, sitting on a
train…and then nearly killed. He struggles to picture the West
Bengal countryside he has seen on only a few occasions, his
father's mangled body, among hundreds of dead ones, being
carried on a stretcher, past a twisted length of maroon
compartments. Against instinct he tries to imagine life without
his father, a world in which his father does not exist (Lahiri, 123).
Gogol knows nothing of his namesake except what he learns in high school: the
Russian writer was a famously "'eccentric genius', who was reputed to be a
hypochondriac and a deeply paranoid, frustrated man" (Lahiri, 91). It's hardly the
image an adolescent boy would warm to. Gogol hates that "his name is both absurd
and obscure, that it has nothing to do with who he is, that it is neither Indian nor
American but of all things Russian" (Lahiri, 76). Learning about the train accident
that set Ashoke on the road to America does not change Gogol's feelings about his
name; instead, the name shoulders too much of the burden of the family hopes and
wishes, and it adds to the exasperating process of assimilation.
Growing up as an outsider is difficult. And when your name is unlike
everyone else's, it can be a greater burden. At fourteen, Gogol wants only to
escape his name. "He's come to hate questions pertaining to his name, hates
having constantly to explain… He hates having to wear a nametag on his sweater
at Model United Nation Day at school. He even hates signing his name at the
bottom of his drawings in art class" (Lahiri, 76). To him, the name is a burden, a
38

VO L

2,

2 0 1 1

disfigurement, an ugly reminder of the many differences between him and
his peers. As he grows up, Gogol embarks on a bitter love-hate relationship with
his name; he loathes it, denies it, and tries to escape it. It seems that an identity
crisis is imminent as Gogol's name becomes the source of greater anxiety: "At
times his name, an entity shapeless and weightless, managed nevertheless to
distress him physically like the scratchy tag of a shirt he has been forced
permanently to wear" (Lahiri, 76). Gogol, who "cannot imagine saying 'Hi, it's
Gogol' under potentially romantic circumstances" (Lahiri, 76), experiences his
first taste of liberation when he introduces himself to a college girl as Nikhil.
Jhumpa Lahiri seems to understand the huge cost that abandoning one's ethnic
identity carry for immigrants who desire nothing more than to blend in. Her
Bengali protagonist, acutely aware of his difference but unable to resolve his dual
identities, comes to symbolize the anguished decisions all young immigrants
must make as they carve out their paths towards becoming American. Gogol
Ganguli becomes the archetype for every immigrant who has wrestled with issues
of conflicted identity, cultural confusion and humbling marginality. Gogol
remains a captive of his conflicted identity _ is he Indian or American? _
although there is the merest hint at the novel's end that he may choose one
identity over the other. His trajectory suggests that, for the second generation
Indian- American at least, refusing to choose one identity over the other, which
might mean complete renunciation of either Indian-ness or American-ness,
troubles one's negotiation of identity. Whereas Gogol's mother, Ashima, as a first
generation Indian-American, is able to negotiate a hyphenated subjectivity
because she has an original identity as a starting point, Gogol is 'always-already'
in crisis due to his birth on 'foreign' soil.
Lahiri uses Gogol's name to, literally and figuratively, represent the ways in
which his cultural heritage severs him from the social sphere, forcing a gap between
him and his American friends, and serving as a constant reminder of the depth of
this disparity. He already knows that his Indian heritage sets him apart from his
schoolmates, and that his inner turmoil is evident from a young age. He tries
desperately to distance himself from being Indian. He would rather not be forced
to attend the weekly gatherings of Bengalis, and would rather not visit his relatives
in India. He would rather attend art classes than Bengali lessons and he would
rather listen to Beatles than his father's classical Indian music. Being the child of
immigrants Gogol begins in a kind of nowhere place. He is firmly of America, but
is not quite an American, in part because he is not recognized as such by others.
For much of his life, Gogol has difficulty understanding where he is from or who
he is. He is often unhappy because it is difficult for him to reconcile the different
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cultures, countries, and people that define him. For Gogol, the universal
difficulties of adolescence are compounded because he is the son of first generation
immigrants. As he enters his teenage years, he begins to resent his Bengali heritage.
He begins to address his parents in English, while they speak to him in Bengali.
Gogol wants to adapt to American values and life concepts, which are firmly
resisted at home. He cannot understand why his parents disapprove of his romantic
relationships with American girls; he cannot understand why his parents do not
accept his American girlfriends as their parents accept him; he dislikes his parents
when he compares them with the parents of his American girlfriends. When Gogol
is involved with Ruth, his parents refuse to give him money to fly to England
where she has gone for a semester. Afterwards, when he gets involved with Maxine,
he sees Maxine's parents, Gerald and Lydia, as stark contrast to his parents. Gogol
distances himself from his parents and starts living in New York, away from his
parents. He avoids going home on weekends, excusing himself on the false pretext
of work and spends his time with Maxine and her parents with whom he feels
"none of the exasperation he feels with his own parents. No sense of obligation"
(Lahiri, 138). He thinks of the terms of his parents' arranged marriage as
"something at once unthinkable and remarkable." When he goes on a vacation
with Maxine and her parents "he feels no nostalgia for the vacation he's spent with
his parents." Gogol's desire to spend more and more time with Maxine and her
family shows his desperate attempt to mimic and assimilate:
He learns to love the food she and her parents eat, the polenta and
risotto, the bouillabaisse and osso buco, the meat baked in parchment
paper. He comes to expect the weight of their flatware in his hands, and
to keep the cloth napkin, still partially folded, on his lap. He learns that
one does not grate Parmesan cheese over pasta dishes containing
seafood. …He learns to anticipate, every evening, the sound of a cork
emerging from a fresh bottle of wine (Lahiri, 137).

Gogol's act of appreciating and eating meals with the Maxine's family serve as an
act of assimilation. When Gogol makes American culture a part of himself, for
example, by making its cuisine his own, he can no longer identify himself as
separate from it. As Gogol partakes of these high-class, expensive meals, they
become part of him and he becomes part of them. He is both assimilating and
assimilated. Through his mimicry1, the unfamiliar becomes familiar as he tries to
adapt to their culinary tastes and practices as his own. His mimicry of these habits
gains him a place in the privileged sphere. However, his assimilation is not a very
comfortable act for Gogol. As Homi K. Bhabha has put it, mimicry "emerges as
the representation of a difference that is itself a disavowal" (Bhabha, qtd. in The
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Location of Culture, 1994: 86.). This disavowal via mimicry is illustrated when
Lahiri writes that, "(Gogol) is conscious of the fact that his immersion in Maxine's
family is a betrayal of his own" (Lahiri, 141). Gogol's moving away from his
parents and seeking a life separate from theirs might be interpreted as an exercise
in cultural displacement: he did not want to go home on weekends, or to go with
them to pujos and Bengali parties, or to remain unquestionably in their world.
Gogol struggles with the pain of being a second generation Indian American. He
also has to cope with his unusual name and his parents' inability to break away
from their origins. Like most Americans, he leaves home for university because he
finds his parents and their life in Cambridge suffocating. He has affairs without
their knowledge. He lives a life of isolation and alienation because he does not
share his parent's past and their connections with India. Jhumpa Lahiri has thus
brought out the sense of displacement, rootlessness, alienation and non-belonging
that often besiege members of diasporic communities in her exploration of the
relationships between non-resident Indian characters.
The Namesake illustrates what Stuart Hall meant by diaspora experience
when he said "diaspora experience is defined by … the recognition of a necessary
heterogeneity and diversity, by a conception of 'identity' which lives with and
through, not despite, difference; by hybridity" ( Hall, qtd in Colonial Discourse
and Post-Colonial Theory, 1993: 394). In the course of the first quarter of the
book, the Gangulis go through the many rituals of the immigrant experience, and
retrace the steps most Indian families take in the process of becoming American.
Ashima and Ashoke, products of an arranged marriage, and acutely conscious of
being different from the largely Ivy-League educated elite academics they live
among, do not find it easy to shed their Indian identities in America. After the
birth of their son, Ashima reflects that "being a foreigner … is a sort of lifelong
pregnancy, a constant burden, a continuous feeling out of sorts. It is an ongoing
responsibility a parenthesis in what had once been ordinary life, only to discover
that previous life has vanished, replaced by something more complicated and
demanding" (Lahiri, 49-50). Moving to a suburb with a decent school district,
they graduate from the instamatic camera to a decent hi-tech one, to hosting
yearly Christmas parties for their Indian friends. Transplanted from a land of
centuries-old customs of kinship and pre-arranged marriages into a country of
haphazard chance, reinvention, and opportunity, the Gangulis experience the
freedom to reinvent themselves, and also the freedom to lose themselves in the
process. Gogol's father sums up this dangerous freedom best when he gives Gogol
permission to rename himself Nikhil: "In America anything is possible. Do as you
wish" (Lahiri, 100).
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Thus addressing the theme of immigration, collision of cultures, and the
importance of names in The Namesake, Jhumpa Lahiri demonstrates how much of
a struggle immigration can be. To pack your bags and head off to a foreign land
seems unbearably difficult, even though we know immigrants have done it since
time immemorial. The Namesake is a fictionalization of travails of people who
leave their homeland and make their way to another country. The novel takes the
readers deep into the Gangulis' immigrant experience: their puzzlement at and
isolation from an alien culture, their loss of connection with families in India,
where births and deaths occur apart from them; their seeking old ties in a circle of
other Bengali immigrants, several of whom become substitute aunts and uncles to
Gogol and his sister, Sonia. According to Dubey, "the immigrant experience is
complicated as a sensitive immigrant finds himself or herself perpetually at a
transit station fraught with memories of the original home which are struggling
with the realities of the new world" (Dubey, qtd in "Jhumpa Lahiri. b.1967:
Biography-Criticism"). This constant struggle is portrayed in The Namesake as first
generation immigrants and their children struggle to find their places in society. As
the Ganguli parents struggle to adapt to a culture different than the one they are
used to, Gogol and Sonia, their children struggle, trying simultaneously to respect
their roots while adapting to American society. What these characters all go
through in The Namesake is the difficulty of identifying with the new world, the
old world, or both. First generation immigrants straddling two worlds, they strive
to achieve a fine balance between the transplanted world of their parents and the
native one that they seek to embrace as their own.
Jhumpa Lahiri, reflecting on her personal experiences and her keen
observation of diasporic culture, brings legitimacy and poignance to the
predicament of the Gangulis in this foreign land. This is indeed a work that is
created by a woman who understands the complexities that arises from a cultural
merger. Lahiri does an excellent job of juxtaposing the autonomous, assimilated
American way of life in a manner that avoids suggesting the superiority of one
over the other. The Namesake2 does not propose the importance of either fully
embracing one's cultural heritage or completely assimilating into American
culture; instead, it allows the reader to comprehend, if not completely, the full
complexity of negotiating a life where one has a foot in American culture, and the
other in the Bengali tradition.

42

VO L

2,

2 0 1 1

Notes
1

In his essay, "Of Mimicry and Man: The Ambivalence of Colonial
Discourse," Homi K. Bhabha explains mimicry to be "almost the same
but not quite" (86).

2

The Namesake was made into a film and was released in the United States,
Canada, the United Kingdom and India in March 2006. Director Mira
Nair briefly introduced the film by saying that it was her most personal
project as she herself lived in Kolkata for 12 years and then in New Yorsk
City for 25, the two cities that the characters in the film travel between as
well). She dedicated the film to the legendary directors Ritwick Ghatak
and Satyajit Ray. In the words of the film's screenwriter, Sooni
Taraporevala, "The Namesake is a family portrait that reveals individual
lives, which separate and then merge as they are carried towards their
destinies." (The Namesake: Film Review by Subhamoy Das).
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Abstract
Primarily concerned with the South Asian diaspora in the different regions of the world,
Amitav Ghosh has set himself the task of narrating an anti-Hegelian history of the world,
incorporating hitherto left-out narratives of ordinary people and their attempts to resist the
hegemony of the nation through their own stories and search for identity. Interestingly, it is
because of this preoccupation with individuals and his postcolonial instinct to foreground
their stories that the family has assumed such a central position in all of Ghosh's narratives.
For Ghosh, family stories are always important because it is through them that history is
experienced. The familial space in Ghosh, however, is not a passive site. Rather, it offers the
individual a space that situates his identity away from the confines of the 'restrictively
imagined collectivity' of the nation. It is an imagined space where bonds of personal love
replace the troubled terrain of the nation with all its discontents. At the same time, this
familial space is in no way unproblematic since it too involves power. It is a space to create,
expand and protect subjectivities. But most importantly, in the fictional world of Ghosh, it is
this nature of home that enables it to be relocated transnationally, beyond the 'shadow lines'
of the borders of the home country, in different foreign physical spaces. Ghosh's basic point
seems to be that home is everywhere; it only needs to be reinvented. Ghosh's characters are
able to combat the diasporic angst through their successful engagement in an irresistible quest
for the family in transnational locations. My paper aims to explore Ghosh's latest novel Sea of
Poppies from this perspective.

45

VO L

2,

2 0 1 1

I
In 'Dissemination: Time, Narrative and the Margins' (The Location of Culture,
139-70) Bhabha shows that nationalist representations are highly unstable and
fragile constructions which can never produce the unity they seek to achieve. In
his analysis of nationalist discourse, he speaks of a 'double narrative movement'
which problematises nationalist discourse. Bhabha argues that discourse becomes
split by an ambivalence similar to the ones that threaten the coherence of colonial
discourse. In order to create community out of difference, to convert 'many' into
'one', nationalist discourse engages two contradictory modes of representation,
which Bhabha calls the 'pedagogic' and the 'performative.' Consequently,
nationalist discourse is split by a disruptive 'double narrative movement'. On the
one hand, nationalism is a pedagogic discourse. It claims a fixed origin for the
nation and asserts a sense of a continuous history which links its people to their
forefathers who too were national subjects. It is 'pedagogical', because it is
inflected by the authority, legitimacy and primacy of the nation as the central
political and social unit which collects a population into a 'people'. The people
thus constitute the object of pedagogical discourse.
But Bhabha argues that nationalist discourse is simultaneously
'performative'. He implies that nationalist icons and popular signs (all those
representations which help fix its 'norms and limits') must be continuously
rehearsed by the people in order to keep secure the sense of 'deep, horizontal
comradeship'. A national culture must be endlessly performed; the arbitrary range
of symbols which it uses to forge unity require repeated inscription:
The scraps, patches and rags of daily life must be repeatedly turned into
the signs of a coherent national culture, while the very act of the narrative
performance interpellates a growing circle of national subjects. In the
production of the nation as narration there is a split between the
continuist, accumulative temporality of the pedagogical, and the
repetitious, recursive strategy of the performative. It is through this process
of splitting that the conceptual ambivalence of modern society becomes
the site of writing the nation. (LoC, 145-146 emphasis in the original).

People are, therefore, also subjects of nationalist discourses, actively involved in the
(re)production of its signs and traditions: they must repeatedly tell the nation's
history, perform its rituals, celebrate its great figures and commemorate its
anniversaries. Hence, nationalist discourses in their performative aspects function
under a different temporality, that of the 'repetitious' and 'recursive.' Because of
this tension between the pedagogic and the performative, the nation is split by
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what Bhabha terms 'conceptual ambivalence' (LoC 146) and between these two
positions, a sense of the nation's homogeneous 'people' begins to fragment.
What emerges, in fact, in this 'uncanny moment' of the interface between these
different identities is a new hybrid identity, which remains perpetually in motion
and is open to further change and reinscription. The idea of subjectivity as stable,
single and pure is forever demolished.
One of the most prominent identities which constantly intervene and
challenge the hegemonizing attempt of the pedagogical grand narrative of the
unified nation with its performative micro_narratives is the 'familial'. While
nationalist discourse requires essence, origin, unity and coherence, the familial
space continuously disrupts this unity by bringing in a jarring note, a difference
from within. Failing to exclude these 'different' stories, 'different' experiences,
and 'different' histories, the nation's dream of smooth self_generation at the level
of the performative is constantly elided. In Locations of Culture, Bhabha refers to
the 'recesses of domestic space' as 'sites for history's most intricate invasions',
because in them the 'borders between home and world become confused, and
uncannily, it is here where the private and the public become part of each other ,
forcing upon us a vision that is as divided as it is disorienting.'(LoC, 9) Thus
national history and family-history, national space and familial space, are all
interlocked at a moment of tension, the outcome of which is an intriguing
hybridity of history and displacement of narratives.
In the first place, the familial space at once provides its members an
identity, much more basic, immediate and intimate than any identity the nation
can provide. It connotes in our mind a private sphere of shelter, comfort, nurture
and protection that contrasts with the chaos and anxiety outside. Ideally, the
family protects and lends its status and honour to its members when they venture
into the world outside. The family, as a space, helps an individual to assert a
subject position that draws its validity and energy from a close contract with an
intimate circle of family members, friends and kins. Moreover, while the illiberal
aspect of nationalism 'leads to the interpretation of diverse phenomenon through
one glossary, thus erasing specificities, setting norms and limits, lopping off
tangentials'(Marangoly George, 14) and hence tries to hegemonise, family gives
the self-identity necessary for the individual to negotiate the problems faced in
the outside world. So the familial space or home fulfills the need for a coherent
subjectivity and the desire for origin. Precisely because of this, tendency home is
represented as fixed, rooted and stable, and hence people supposedly 'feel at
home' within familial space. So, the identity that one receives from one's familial
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space is crucial because it alone enables one to resist the nation's tendency
to achieve hegemonic, totalitarian control over the individual.
Nevertheless, this very desire to use familial space for consolidation of egobased subjective identity complicates this space considerably. Going by Bhabha's
idea of the differential, one can note that the family itself is a very large space. So
the concept of the pedagogic and the performative that Bhabha associates with
complexities created by the nation problematises the family equally. Keeping this
problem in mind, we must declare that the family is not, a readymade identity,
which one can automatically slip into, without complications. The conflict
between the pedagogic and the performative caused by the nation is equally
noticeable in familial space. It gives birth to a number of micro-narratives for the
individual. Through them, the individual self resists the hegemonic desire of the
'family' to mould the identity of its constituent members through its own
pedagogic tools. In his book Smritichhanda, Sachitanand Vatsyan Agyeya gives us
two very important formulations in connection with space and identity: in the
first, one is at the center of the space; in the second, space is that in which one is
at the centre. The creation, nurturing and protection offered by familial space is
an example of the second condition, because, it is an attempt to consolidate the
identity of the self through the creation of subjective space. In the first place, the
family is an area of conflict as well as support, a scene of violence as well as
nurturing. As a psychic space, it witnesses conflicts involving the ego, struggles
for power and the desire to dominate, because, these too are common ways to
establish subjective identity. The varied bonds of love, fear, power, desire and
control that the individual establishes with different members in this familial
space, helps him to create, nourish and protect his or her identity.
It is important to note that this will to dominate and consolidate power
does not have to involve violence. It may come through love as well. Home is the
fundamental territory where all these varied desires is manifested. Finally, one
most important micro-narrative that individuals produce is through the creation
of innumerable familial bonds made according to their own choice, outside the
connection of blood.1
So, the familial space is flexible and manifests itself in various forms,
following a basic pattern of inclusion/exclusion. Its prime importance lie in the
fact that it is not equally available to all _ it remains a restricted place that is
contested over and embraced as the exclusive domain of a few. The familial
space, therefore, redefines and stretches itself again and again, in line with the
incessant search of the self for identity. This leads to micro-narratives, often
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produced transnationally. Consequently, familial space is in a state of
constant flux, and its interface with various other spaces like that of the nation
can become complicated.
II
It was Salman Rushdie who initiated the exploration of the performative micronarrative of familial space in Midnight's Children (1981). Subsequently, the
project has been taken up by a number of other Indian novelists. Among them,
Amitav Ghosh is by far the most prominent. Particularly concerned with the
South Asian diaspora in the different regions of the world, Ghosh has set himself
the task of narrating what amounts to an anti-Hegelian history of the world. In
the process, he highlights the hitherto left-out narratives of ordinary individuals
and the predicament of individuals seen against the backdrop of history and their
attempts to resist the hegemony of the nation through stories they tell and their
search for identity. Interestingly, it is this context of the preoccupation with
individuals and their postcolonial instinct to foreground their stories that the
family has assumed such a central position in Ghosh's narratives.
The most fascinating aspect of Ghosh's treatment of this familial space
seems to be his ability to recreate it across borders. It is almost as if these borders
were porous. Since it is a territory to be created, protected and consolidated as a
manifestation of subjective identity, it is no longer limited to the roots. It can be
relocated transnationally; for example, beyond the 'shadow lines' of the borders of
the home country, in different foreign physical spaces, so that it is no more a
simple journey away from home/family, but from one home/family to another.
Ghosh's basic point of contention seems to be that home is everywhere; it only
needs to be reinvented. So, in his fictional world, a transnational 'home' is
compatible with the idea of routes (and no more limited to roots). Consequently,
Ghosh's world is peopled with characters who engage themselves in an irresistible
quest for family and are able to invent it in a transnational location. That is how
they are able to combat the angst of the diaspora.
From the intimate, relatively small space of The Hungry Tide (2004),
Ghosh has taken a big leap to the vast, transnational world in his novel, Sea of
Poppies (2008). In this first part of a trilogy conceived on a vast compass of time
and space, Ghosh deals with the problems and politics of the diasporic movement
in history in details, more miniscule in intent than has been attempted earlier by
most writers. In the process, he explores a host of interesting issues _ the sense of
loss involved in the state of homelessness, the role of memory in the recreation of
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the transnational family, and the truth behind the seductive pleasures of
homes, communities and nations.
Sea of Poppies is about a voyage on the Ibis _ a ship that takes coolies,
convicts, sailors and officers to Mauritius.2 The backdrop of the journey _ the
beginning of the opium war in the early nineteenth century _ is important.
Much has been written in different forms of literature on the Indigo Plantation,
but no Indian writer before Ghosh has focused so intensely on the opium trade of
the British in the entire network of China, India, Mauritius, Trinidad and
Maldives in the nineteenth century as an offshoot of a colonial power in the
process of consolidating its gains. Almost like Dinabandhu Mitra's Neel Darpan
(1860), this book is an Opiumdarpan, as it were, executed with the help of
wonderful narrative skills. Ghosh is able to bring together in the novel a motley
crew of sailors, convicts, migrants and even lovers gathering from varied corners
of the world _ from the interiors of Bihar and Bengal and other parts of Asia,
and even England and the United States _ all of whose lives were intricately
linked with the opium trade. The slump in the sale of opium affected the lives of
Bhojpuri peasants and factory hands in Gazipur as much as the fortunes of the
English merchants and the Bengali Zamindars at one point of history. The Ibis, a
tall_masted ship, therefore becomes a floating cauldron of different histories,
geographies, language and culture. An interesting metaphor of such mingling of
incongruent components is Deeti's shrine, which, like any other shrine in a
poor/middle class Hindu Indian family, encapsulates a motley assembly:
There was a small alter inside, with statues of Shivji and Bhagwan
Ganesh, and framed prints of Ma Durga and Shri Krishna. But the
room was a shrine not just to the gods but also to Deeti's personal
pantheon, and it contained many tokens of her family and forebears _
among them such relics as her dead father's wooden clogs, a necklace of
rudraksha beads left to her by her mother, and faded imprints of her
grandparents' feet taken on their funeral pyre… (SoP, 9).

Among the prominent passengers on board is Neelratan, an educated, polished
zamindar of the Rashkhali estate, who, despite his financial problems, is not ready
to compromise with his refined taste, or abandon culture, etiquettes or the 'babu'
tradition that meant having lots of attendants and mistresses. It was not
uncommon that even the most refined of zamindars would fall victim to a
colonial game plan and was cheated by the likes of a Mr. Burnham. Neelratan is
consequently convicted as a forger and was on the Ibis, on his way to be deported
to Mauritius. Sarang Ali is one of the most important members of the crew but
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with a not_so_remote history of a pirate; Ah Fatt, another inmate, is an opium
addict and a convict of Parsi and Chinese descent. Zachary, the second mate of
the ship, is the key example of the mixture of race, class, costume and language
created by trading in the high seas. He is not at all a 'pucca sahib' (his father is
white and his mother is a quadroon). Nor is Paullete, daughter of a French
Botanist at the royal Botanical gardens across the river from Kolkata, a pucca
memsahib. Born to French parents, she grows up more as a Bengalee having got
Jodu's mother, a poor boatman's rustic but efficient wife, as her foster mother.
This mixture reminds us at once of Jodu (one of the lesser mortals on the Ibis)
who is an interesting foil to Paulette. Born to a boatman, he grows up with
Paulette in the affluent cosmopolitan ambience of Mr. Lambert's sylvan
bungalow. Ghosh does not forget to remind us that Jodu himself never felt at
home in his native village where he went back for a brief period of time after the
death of Mr. Lambert.
Then there are the 'girmitiyas' _ the 'lesser mortals'. Deeti is a poor and
oppressed Bhojpuri subaltern who engages our attention in the first part of the
novel because of the way she has to give up her hopes of making a decent living
due to opium, which she describes as the shani (evil) of her life. Engaged in a
daily struggle to remain alive by growing and selling poppy seeds, she loses her
husband, falls victim to the social and sexual oppression of her in-laws, but is
saved by the untouchable Kalua from being a sati, that is to say, a widow destined
for immolation, and ultimately finds refuge on the ship. Despite his gigantic
physique, Kalua is not able to resist the tyranny of society either, not only because
he is poor but also because he is a low caste chaamar. Saraju is a midwife who
made the mistake of delivering a thakur's son and this caused those high caste
people to drive her away from her 'home'. Munia, a low caste mussahar, sees her
parents and her illegitimate son burn to death before her own eyes. Then there is
Dukhanee, a married woman, who decides to sail with her husband having had
enough of a violently abusive mother-in law. Also, on the deck are Ratna and
Champa, whose husbands' lands were contracted to the opium factory, leaving
them with nothing for sustenance. Heeru, on the other hand, was deserted by her
husband. And then there are the hillsmen from the plateaus of Jharkhand who
have brought with them stories of a land in revolt against its new rulers, of
villages put to flames by the white man's troops. So, the reader cannot miss the
one common luggage that all these marginalized have-nots share among
themselves _ the luggage of a painful memory of enduring tyranny, suffering,
and seemingly endless pain.
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What makes the novel more interesting subsequently is the thread that ties
all these characters together. All of them want to live even when they are thrown
into the most hostile condition of life. Undeterred by tyranny, they engage
themselves in a quest for a new home. Through its three sections, the novel tries
to narrate the voyage undertaken by these varied people from their original homes
where they had been rooted, to their new home as a new family on the Ibis.
'Land', 'River' and 'Sea' _ the topographic themes of the three sections into
which Ghosh divides his tale of migration speaks of unimpeded space _ of a
journey of deliverance from a claustrophobic setting to a more and more open
space. The novel "lurches unsteadily from the despair of marooned lives to the
hope of reprieve, from the dull certainties of confinement to fleeting portents of
an unborn freedom," as Swapan Chakraborty puts it in a review of the novel3. If
we follow the narrative closely as the Ibis gradually makes its way from
Kidderpore to the Bay of Bengal, we will be able to trace the different phases of
transition of this shift to a new home and a new family.
Leaving one's homeland, however, despite the pain and subjugation
suffered in it, is not easy. The pain, unease, confusion and sense of apprehension
that loom large in the initial phase of the journey are remarkable. All sorts of
rumors and apprehension grip them:
Up to this point, the migrants had avoided the subject of the Black
water _ there was no point, after all, in dwelling on the dangers that lay
ahead. But now, as they sweated in the steamy heat of the jungle, their
fears and apprehensions bubbled over. The pulwar became a cauldron of
rumours: it began to be whispered that their rations on the Black Water
ship would consist of beef and pork; those who refused to eat would be
whipped senseless and the meats would be thrust down their throats.
On reaching Mareech, they would be forced to convert to Christianity;
they would be made to consume all kinds of forbidden foods, from the
sea and the jungle; should they happen to die, their bodies would be
ploughed into the soil, like manure, for there was no provision for
cremation on that island. The most frightening of the rumours was
centered upon the question of why the white men were so insistent on
procuring the young and the juvenile, rather than who were wise,
knowing, and rich in experience: it was because they were after an oil
that was to be found only in the human brain _ the coveted mimiai-katel, which was known to be most plentiful among people who had
recently reached maturity. The method employed in extracting this
substance was to hang the victims upside down, by their ankles, with
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small holes bored into their skulls: this allowed the oil to drip the oil
slowly into a pan.
So much credence did this rumour accumulate that when at last
Calcutta was sighted, there was a great outburst of sorrow, in the hold:
looking back now, it seemed as if the journey down the Ganga had
given the migrants the last taste of life before the onset of a slow and
painful death. (SoP, 246-7)

The passage shows how the rumours, ill-founded as they are, grip these people in
panic and make their passage more and more rough. The situation turns more
difficult as memories of the land make them nostalgic:
But even when removed from view, the island could not be put out of
mind: although none of them had set eyes on it before, it was still
intimately familiar to most _ was it not, after all, the spot where the
Ganga rested her feet? Like many other parts of Jambudvipa, it was a
place they had visited and revisited time and again, through the epics
and Puranas, through myth, song and legend. The knowledge that this
was the last they would see of their homeland, created an atmosphere of
truculence and uncertainty… Among the women, the talk was of the
past, and the little things that they would never see, nor hear, nor smell
again: the colour of poppies, spilling across the fields like abir on a
rain_drenched Holi… No matter how hard the times at home may have
been, in the ashes of every past there were a few cinders of memory that
glowed with warmth _ and now, those embers of recollection took on a new
life, in the light of which their presence here, in the belly of a ship that was
about to be cast into an abyss, seemed incomprehensible, a thing that could
not be explained except as a lapse from sanity. (SoP, 397-8 emphases
added)

Thus the burden of the past, and the memories of the warmth that sustained
different familial bonds they enjoyed in their lives, as well as recollections of
myths with which they grew up from their childhood _ all these taken together
make their diasporic situation acutely painful. In an interview to The Outlook on
26 May, 2008, Ghosh confides to Sheela Reddy about how this diasporic pain
had been one of the major stimulant behind writing the novel:
I think we have such a distorted idea of our history of the nineteenth
century in some ways. When you actually look at the past, it was so
different. From writers like Naipaul and so on, we had a picture of what
it was like for the Indian migrants after they arrived in places like
Mauritius. But for me what was so hard to imagine, so incredibly
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poignant, was the moment of departure. What did it mean for them?
They were farmers, the most rooted people. The courage it took at that
time for a bihaari to set out across the kala pani is something you and I
can barely conceive of. I felt so moved by that, such admiration for
them in a way that I wanted to write about it. I wanted to think about it
in detail, what was it really like, the actual moment of departure when
you see everything you know disappearing behind you.

And yet, life, for these characters does not become moribund. This in because the
people are on the Ibis, itself a trope for movement since it is a ship shifting its
nautical position every hour they move forward.
The achievement of the characters, therefore, lies in their successful
struggle with memory, in their positive zest for life and readiness to engage in the
task of forging a new home, having escaped out of the dungeon like pulwar and
the prison cells where they were supposed to have rotted. Characters in the novel
such as Deeti, Paullete, Kalua and Nob Kissin, carry a private knowledge of
private histories, trying to conceal them by resorting to different kinds of guile.
Nevertheless, they fail ultimately to keep their own identity inviolate and mix
with others, establishing meaningful relations with others on board, relationships
that cut across all boundaries whatsoever. These relationships transform them, as
they assume new membership in a new family. Neel, the erstwhile zamindar, is a
classic example of such transformation. He naturally begins with a sense of loss:
With departure looming, the images and memories Neel had tried to
bar from his mind came flooding back: of Elokeshi, of his home, of his
husband-less wife and fatherless child. When he dozed off, it was only to
be visited by a nightmare, in which he saw himself as a castaway on the
dark void of the ocean, utterly alone, severed from every human
mooring. Feeling himself to be drowning, he began to toss his arms,
trying to reach towards the light. (SoP, 342)

But then, this man who once was a zaminder and had always relied on his
attendants for all his comforts, and who had never even touched food cooked by
anyone other than a brahmin, realizes that in order to remain alive, he will have to
engage himself in meaningful relationship with others. Caste, riches, and cultural
boundary _ nothing can sustain him any more _ and he must thus willingly
engage himself in the task of writing letters for other prisoners. Such
transformation in Neel is possible only because gradually he can transform pain to
a positive impetus. At the beginning, Neel shudders at the prospect of living alone
with Ah Fatt :
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Abstract
This study examines the differences in motivations of English and non-English major
university students in Bangladesh to learn English oral communication. Altogether 355 (184
English and 171 non-English majors) university students participated in this study. To
measure learners' motivation a modified versions of the questionnaire constructed by
Schmidt's et al (1996) was administered. In order to figure out the significant differences
between the two groups an independent sample t-test was performed on each questionnaire
item and on motivational subscales. Pearson correlations (2-Tailed) were analyzed on
motivation data of both groups to understand the interactions among motivational subscales.
Some similarities and differences between the groups are found from the analyses. Based on
the findings of this study some suggestions are proposed for their pedagogical usefulness.

1. Introduction
In recent years most Asian countries have been emphasizing communicative
language teaching to make English education more relevant to learners'
necessities. Communicative English education has been made use of in
curriculum reform in many countries where English is a foreign/second language.
Many governments around the world are introducing English to young learners.
For example, in Korea, the age for compulsory English education was lowered
from 13 to 9 in 1997 (Park, 2000). The Japan government has introduced
English language teaching to the nation's 24000 public elementary schools, and
English education was to start there at primary grades from 2008 (Honna, 2008).
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The perceived importance of English communication proficiency is evident in the
reformation policies adopted by these countries. According to Nunan (2003), the
English language is a crucial tool for economic, social and technological progress
and this goal is made evident in the recent education policies of many Asian
countries.
English as a foreign/second language is also playing a vital role in the
whole education system in Bangladesh, as in many other Asian countries. As an
attempt to upgrade English education, the language has now been introduced at
the earliest grade possible (Yasmin, 2005). Since 1991 English is being taught as
a compulsory subject from grade I to XII in public schools. In the Fifth Five-Year
Plan (1995-2000), the government resolve to improve English language
education is clear. The major objectives of the reformation process include
expanding and improving the quality of English language education at secondary
and higher secondary levels, and to improve the efficiency and standard of
teachers through intensive training. In a recent education reformation policy,
several steps have been taken to upgrade the prevailing English education system
by introducing Communicative Language Teaching (CLT) methodology in the
national curriculum (Hamid, 2008). It was assumed that CLT would be effective
in developing students' 'communicative competence' and contributing to the
human resource development efforts of the Government of Bangladesh (NCTB,
2003).
In Bangladesh English education is emphasized at all levels. English is
taught as a compulsory school subject in public schools starting at grade one. In
many private schools it is used for instruction at all levels. At many private
universities, instruction is in English for most disciplines, including law, business
studies, engineering, medicine, science and agriculture. The importance of
English communication proficiency is also stressed in job interviews. Since a good
command of English is an indispensable tool for information exchange and
smooth economic transactions, demand for workers with English oral proficiency
is strong in a globalizing world. English has become the via media in research,
education, technology, tourism and so on. Most jobs require proficiency in
spoken and written, or at the very last spoken English (Hamamoto, 2002).
Society in Bangladesh has accepted this requirement as inevitable in the era of
globalization.
In order to respond to the demand of communication proficiency
prevailing in society, most universities in Bangladesh have initiated basic English
communication courses. Both English and non-English majors attend those
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courses to improve their oral competence in English and to increase their
own proficiency. But English and non-English majors may not learn spoken
English with the same kind of motivation. There might be some differences in
their purposes, attitudes, level of anxiety and degree of motivation. The purpose
of this study is to examine these issues. Course designers as well as teachers of
spoken English courses should be aware of those issues while developing teaching
methodologies.

2. Literature Review
Motivation is one of the main determining factors in developing proficiency in a
second or foreign language (Gardner, 1985). Motivation is very significant
because it influences the extent of learners' involvement in learning (Oxford &
Shearin, 1996), and improves performance in curriculum-related achievement
tests, and enhances the proficiency level. It also is a factor in perseverance and
maintenance of L2 skills after formal language study is over (Scarcella & Oxford,
1992). But motivation is an extraordinarily complex and multifaceted construct
(Oxford, 1996) and it is essential for educators to understand what motivates
students motivations to learn an L2 (Oxford et al, 1996).
The Socio-Educational Model (Gardner, 1985) promoted by Gardner and
his colleagues has dominated thinking about language learning motivation for
about three decades. Although developed in the Canadian second language
context, the model has been influential in many other second language and
foreign language research. It consists of two major aspects, integrative orientation
and instrumental orientation. Integrative orientation refers to the intention to
culturally and linguistically integrate with the target language group, while an
instrumental orientation is identified when the learner wants to learn a language
because of the practical advantages, such as to pass an examination or for
economic and social achievements.
The foreign language environment differs from second language settings.
Whether motivation differs between learners of foreign and second language is a
question that has been repeatedly asked in recent years (Au, 1988; Crookes &
Schmidt, 1991; Dörnyei, 1990; Oller, 1981). Oxford (1992) argues that the
Socio_Educational Model with two motivational orientations; intrinsic
orientation and extrinsic orientation, although helpful, is insufficient to explain
the vast array of learners' reasons to learn languages. Dörnyei (1990) states that
the model is not properly applicable in a foreign language environment.
According to him, foreign language learners rarely have experience sufficient with
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target language community that can help integrative motivation. Au
(1988), Crookes & Schmidt (1991), Oller (1981) thus insist on the necessity for
reevaluation of the dichotomous distinction of the model.
The dichotomous model, intrinsic-extrinsic motivation, explained in selfdetermination theory (Deci & Ryan, 1985; 1995; Ryan & Deci, 2000) in
mainstream psychology has shed substantial light on second and foreign
language learning motivation research. Some L2 researchers have attempted to
incorporate elements of the self-determination theory into L2 specific models.
The extrinsic _ intrinsic distinction is not identical to the
instrumental_integrative distinction (Schmidt et al, 1996). An extrinsic
motivation is defined as something done because of an external reward obtained
from the action, while an intrinsic motivation is presumed when one does
something because the activity itself is rewarding. Though the recently posited
continuum (Ryan & Deci, 2000) of self-determination theory puts forward
various aspects of motivation, this theory itself provides little focus on the
negative features associated with second language or foreign language learning
(e.g. anxiety, hesitation, lack of confidence).
During the last four decades one of the influential conceptualization in
motivation psychology is the Expectancy-value framework set out in Atkinson's
achievement motivation theory (Atkinson, 1974). It was developed subsequently
by a number of researchers (Pintrich & Schunk, 1996; Wigfield, 1994). The
main principle of the Expectancy-value theory is that motivation to perform a
task is the product of two vital factors; the individuals' expectancy of success in a
given task, and the value the person estimates to that task (Dörnyei, 2001b). In
other words, the higher the individuals' perceived likelihood to attain the goal
and the greater the incentive value of the task, the more the degree of
individuals' positive motivation. According to the theory, one is unlikely to be
motivated by a task when either factor is missing. If the individual perceives
success to be impossible or no valid outcomes from the effort to succeed, s/he
will not do anything. The principle of Expectancy-value model is not thoroughly
adopted in any of L2 motivation research; rather, some components associated
with the Expectancy-value framework have been incorporated (Dörnyei, 2001b)
into it. All aspects of the theories are not compatible to L2 related studies though
they are associated with other human behavior. In a study on EFL learners
Schmidt et al. (1996) constructed the collection instruments adopting several
elements (intrinsic motivation, extrinsic motivation, anxiety, motivational
strength, and attitude) from the theory. The research instrument Schmidt et al.
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(1996) constructed to investigate L2 motivation based on selective
components of Expectancy-value theories comprehensively reflects the potential
features of the L2 learning context.
L2 learners' motivations to learn English have been investigated by many
researchers in foreign language environments. Dörnyei (1990) conducted a study
of a group of 134 adult EFL learners in Hungary in order to investigate their
motivational profiles. Schmidt et al. (1996) pursued a study based on a sample of
1464 learners to identify components of motivation of adult Egyptian EFL
learners. Yamato (2002) tried to find out the motivations to learn English in a
Japanese EFL setting by conducting a study on a group of 261 adult learners. He
compared the factors of motivation between university students and voluntary
learners of English. Nakata (2006) conducted a study of Japanese Non-English
majors to gain an insight into their motivational constructs.
Compared to overseas studies, to date research in Bangladesh concerning
motivation of EFL learners has been sparse. Haque & Maniruzzaman (2001) have
conducted an empirical study to find out the interaction between EFL/ESL
learning motivation and proficiency of Bangladeshi university students. The
participants in their study were 61 non-English major undergraduate students
from three departments of the University of Dhaka. The participants received an
average of ten years of formal instruction in EFL. A modified version of
Gardner's AMTB and a test on reading and listening skill and grammatical
proficiency in English were used as instruments of the study. In this study no
significant correlations between attitude and English proficiency was detected.
The relationships of learners' integrative and instrumental orientations with their
EFL proficiency were also found to be insignificant. In another study, Rahman
(2005) examined the motivation to learn English based on a sample of 94 private
university students in Bangladesh. The study was based on the Socio-Educational
Model promoted by Gardner (1985) in Canadian bilingual setting. Through
frequency distribution and mean score analysis, he found that in Bangladesh
instrumental motivation is the major motivational orientation for university
students to learn English.

3. Research Objectives
The studies discussed above deal with general L2 motivations to learn English as a
foreign/second language and do not concern learners' motivation to learn any
particular L2 skill such as reading, writing, speaking, or listening. In fact, learners'
motivations to learn oral communication in foreign language settings have not yet
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received sufficient attention of language researchers. Therefore, considering the
necessity of English communication proficiency for both English and nonEnglish majors in Bangladeshi socio-economic perspective, the present study has
the following objectives:
n

What are the differences in motivations, attitude, level of anxiety, and
motivational strength between English and non-English majors?

n

What are the relationships among motivations, attitude, level of anxiety,
and motivational strength of English and non-English majors?

4. Methods
4.1 Participants
The participants of this study were 355 students of four different universities in
Dhaka. There were 184 English Major and 171 non-English Major participants
(majoring in Pharmacy, Architecture, Law and Business Studies). Their academic
levels ranged from undergraduate to graduate, with an age range from 18 to 25.
All participants were Bengali native speakers. Both English and non-English
major participants were enrolled in communicative English courses that were
parts of their curriculum.
4.2 Instruments
The self-report questionnaire used in this study to measure learners' motivation is
a modified version of Schmidt's et al. (1996) instrument that was used in a survey
on Egyptian adult EFL learners. To meet the objectives of the present study 30
items were selected and modified from the questionnaire. The instrument was
composed in simple English. The instrument used in this study consists of five
motivation subscales _ intrinsic motivation, extrinsic motivation, attitude,
anxiety and motivational strength. The present study adopted five point Likert
scale responses, where 'strongly agree' and 'strongly disagree' were the two poles
(Appendix 1). The internal consistency reliability of the questionnaire was
assessed by means of Cronbach's alpha coefficient and a reliability of .80 (English
major) and .84 (non-English Major) were obtained. Cronbach's alpha statistics
were also computed for each motivation subscale. These are shown on each
section of the questionnaire (Appendix 1). In addition, the questionnaire
contained some demographic information about the participants (e.g. major,
academic level).
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4.3 Procedures
The analyses of the collected data were carried out using the Statistical Package
for the Social Sciences (SPSS) Version 14.0. The participants were divided into
two groups, English majors (Group 1) and non-English majors (Group 2).
Inferential statistics was used to analyze the data. In order to figure out the
significant differences between the two groups an independent sample t-test was
performed on each questionnaire item and on motivational subscales. Pearson
correlations (2-Tailed) were analyzed on motivation data of both groups to
understand the interactions among motivational subscales.

5. Results
The descriptive statistics of the most agreed and the least agreed statements of
Group 1 and 2 are listed respectively in Table 1 and 2. It is interesting to see that
the most agreed motivation items were almost identical in this sample of
Bangladeshi English and non-English major students. These participants reported
that they learn spoken English to be prepared for their careers, to travel abroad,
and they invest time and effort to improve their speaking skills. Some striking
differences between the two groups were revealed in the least agreed items,
although the standard deviations of some items are very high. Table 2 shows that
English major participants do not feel uncomfortable or embarrassed when they
need to speak English and they do not learn English to please their guardians.
Non-English majors, however, reported that they do not enjoy the activities of
learning oral communication that much; rather, they wish to gain proficiency in
other easier ways. They also disagreed with the statement concerning fascination
for western life style. Both groups disagreed on the issue of having keen interest in
English music and/or movies.
Table 1 The most agreed statements of both groups
The 5 most agreed items of Group 1 M

ean SD

If I can speak in English, I will be able to get a better job. 4.45

.651

Increasing my English speaking proficiency will have financial benefits for me. 4.20

.705

I want to speak in English because it is useful when traveling in many countries. 4.16

.741

I will try to improve my English speaking skill in every possible way. 4.11

.855

I often think of how I can improve my English speaking proficiency. 3.98

.786
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I want to speak
in English
because itand
is useful
traveling
I often think of how I can improve my English speaking proficiency. 3.91

.730

Increasing my English speaking proficiency will have financial benefits for me. 3.88

.750

Table 2 The least agreed items of both groups
The 5 least agreed items of Group 1 M

ean SD

I feel uncomfortable if I need to speak in English. 2.51

1.035

It embarrasses me to talk voluntarily in English. 2.60

.935

I am afraid other people will laugh at me if I speak in English. 2.65

.992

I am learning how to speak in English because my guardians want me to improve my skill. 2.84

1.038

Most of my favorite musicians and actors are English speakers. 2.85

1.002

The 5 least agreed with items of Group 2
I wish I could acquire English speaking proficiency in an easier way,
without much effort. (Reverse coded) 2.49

.836

Speaking in English is a challenge that I enjoy. 2.60

.756

Speaking in English is a hobby for me. 2.63

.659

Most of my favorite musicians and actors are English speakers. 2.92

.976

The life-style of native English speaking countries fascinates me very much. 2.96

1.076
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non-English majors scored higher than English majors. The finding shows
non-English majors' interest in immigration is one of their goals in learning
English. Another difference found between the two groups is in the extrinsic
motivation item 'Increasing my English speaking proficiency will have financial
benefits for me' (t=4.048, p=.000). Here English majors' higher scores indicate
that they are more aware about financial gain utilizing their oral proficiency than
non-English majors.
In the 'anxiety' subscale differences were found in 4 items. In all the 4
items non-English majors scored higher than English majors. These results reveal
that English majors are comparatively less tense about participating in learning
activities in spoken English compared to non-English majors. Differences were
found in the items: 'I feel uncomfortable if I need to speak in English' (t=-4.604,
p=.000), 'It embarrasses me to talk voluntarily in English' (t=-4.398, p=.000), 'I
am afraid other people will laugh at me if I speak in English' (t=-3.467, p=.001),
'I think I know English well, but I don't perform well in speaking' (t=-2.483,
p=.014).
In motivational strength sub-scale difference was found in only one item,
'Even if I need to spend much money to learn spoken English, I will continue'
(t=2.265, p=.024). In this item English majors scored higher than non-English
majors. This result shows that English majors are comparatively more committed
to improving their English oral performance even by investing money for course
fees or material expenditure.
Pearson correlations (2-tailed) were performed to understand the
relationships in motivations, attitude, anxiety and motivational strength of the
two groups. The correlation results of English and non-English majors are
presented respectively in Table 4 and 5. Table 4 shows that Group 1 has a strong
negative correlation between intrinsic motivation and anxiety. This group showed
significant positive correlations of extrinsic motivation with attitude and
motivational strength. Significant positive correlation was also found between
attitude and motivational strength.
According to Table 5, Group 2 showed significant positive correlations of
extrinsic motivation with attitude, motivational strength and, somewhat
unexpectedly, with anxiety level. This group also showed strong positive
correlations between attitude and motivational strength. In correlation analysis of
motivation subscales, no other significant relationships were found in this study.
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Abstract
Although many readers and critics of the present era might consider Jane Austen's fictional
writings to be outdated and clichéd, her work nevertheless retains an undying appeal. During
the last decade of the twentieth century the English-speaking world has experienced an Austen
renaissance as it has been treated to a number of film and television adaptations of her work.
The reasons for viewers and readers enjoying and identifying with Austen's fiction are
numerous. This paper contends that the 'mutual cognitive environment' which Jane Austen so
skilfully and dexterously creates in her masterpiece Pride and Prejudice, accounts for its present
day relevance and appeal. This claim will be elucidated and established through an analysis of
the novel within the framework of the concept of a 'mutual cognitive environment' as
explicated by Sperber and Wilson in their discussion of Relevance Theory (2002:249). The
contention is prompted by the assumption that a comprehensive account of how this 'mutual
cognitive environment' is created by Austen and the process of its interpretation by readers
should generate accounts of how this text gives rise to particular effects. Further, the paper
maintains that for the present-day reader of Pride and Prejudice this environment is created
due to the interaction of contextual assumptions which include knowledge of hierarchical
social status, predicament of women in a male-dominated society, and human traits.

Society has a pervasive influence on the encoding of both verbal and
nonverbal signals during the process of creation, as well as the decoding of those
signals during the process of interpretation. It influences personal and social
beliefs, perceptions, values, word meanings and message interpretations, thus
directly impacting on communication. The fact that the novel under discussion
has continued to be popular and has appealed to generations after generations of
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